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I.  DEFINITIONS:

Language is a socially shared code or conventional system for representing concepts through the use of arbitrary symbols and rule-governed combinations of those symbols.

Language is a complex and dynamic system of conventional symbols that is used in various modes for thought and communication.

Phonology: the sound system of language

Semantics: meaning of language

Morphology: smallest unit of meaningful language: addition of suffixes and prefixes

Syntax: word order and construction of sentences

Pragmatics: functional use of language

II.  OWL: Observe, Wait, Listen

Observe

This involves watching our children carefully to figure out what interests them. This will allow us to better follow our children’s lead, rather than leading the interaction. We can learn to recognize their needs by observing their facial expressions, body language, focus of attention (what they are looking at or attending to), and the intonation patterns of their voice. Then we can give our children an opportunity to express themselves.

For example, a father may initiate reading a book to his fifteen-month old son, but his son does not seem interested in listening to the words. The boy appears to rather focus his attention to a picture of a car on one of the pages.  The father follows his son’s lead by pointing to the car and talking about it. Had the father not followed his son’s lead, his son would have lost interest in the book. Thereby missing an opportunity for positive communication interaction.

Wait

This strategy is probably the most difficult for many parents. It involves giving your children enough time to express their thoughts or respond to your questions. It requires parents to first observe their children’s interests through facial expression, body language, focus of attention, vocal intonations, and then give their children an opening to express themselves.

For example, a twelve-month old girl is playing with her baby doll and reaches for the doll’s bottle but notices the bottle is broken. The mother observes the puzzled expression on her daughter’s face and puts her arms up with a surprised expression, as if she is about to say uh-oh. Instead, the mother waits five to six seconds for her daughter to fill in the uh-oh. Sure enough, after a few seconds the little girl says, “Uh-oh!” If the mother had not waited, her daughter may have not had enough time to produce the exclamation herself. In this situation the mother followed her daughter’s lead and afforded her with enough time to comment.

Listen

When children say something the parent should allow enough time and attention to what the child is attempting to say rather than completing the child’s thoughts. This attentiveness reinforces the child’s desire to communicate, thereby increasing the likelihood for future communication attempts. Furthermore, we will not only learn what to listen to when our children communicate; it will also allow us to learn what and how our children communicate. Giving our children our undivided attention and allowing them time will create a safe communicative environment, increasing the children’s desire to express themselves.

For example, a thirteen-month old girl is pointing to a ball and attempting to name it. Her mother observes the child’s face as her daughter is putting her lips together. But the child does not immediately produce the word. Resisting the urge to name the object herself, the mother looks lovingly at her daughter, giving the support and opportunity the child needs to formulate the word. Upon seeing that her mother is providing her with her undivided attention and listening, she points and exclaims, "Ball!"

Had the mother named the object, the daughter would not have had the experience of visually recognizing the object, formulating the word, expressing the word and having her mother reinforce the behavior.

If we afford our children the opportunity to communicate what they know by Observing their cues, Waiting for them to formulate their thought into words, and Listening to them by giving them enough time and our undivided attention we will increase our children’s desire to communicate and experience the excitement of effective communication.

Reference: AYALA MANOLSON It Takes Two To Talk by Ayala Manolson. Copyright 1983 by Hanen Early Language

III. Children learn by talking and hearing about the world in which they live. Talking to your child is the most important thing you can do to improve your child’s speech and language skills. There are also many activities you can do with your child to encourage good communication.

Here are a few ideas that you can use with your child: 

1.   Talk to your child about everything. Play games with your child that uses sounds and words. Your child learns most of his vocabulary from you. From birth, children want and need to hear people talk. 

2. Listen to your child and build on his language. Use new words. Use well-formed sentences that are a little longer than his sentences. Build on your child’s sentences. For example, if your child says, “I looked for my hamster,” you might say, “Yes, I saw you looking under the couch for your hamster.” 

3.   Read often to your child. Talk about the pictures and events in books. Your child learns new words, concepts and the patterns of language from books. Read everything you can to your child, such as cereal boxes and signs. Take your child to the library and make reading part of your daily routine. Teach songs, rhymes or verses to your child. Retell stories in your own words.

4.   Play games with your child. Games can teach your child new concepts, how to follow rules and how to communicate with others. Games can also help your child develop better coordination. 

5.   Play hospital, zoo, store, barber shop, restaurant or airport with your child. Use puppets. These games develop your child’s creativity and help your child learn about real life activities. This will help him to talk more. 

6. Classify. Help your child make scrapbooks or sort different objects. Sorting objects helps your child learn about color, size, matching, comparing and other concepts. 

7.   Provide new experiences. Go on field trips, make things, cook and do science experiments with your child. Involve your child in your daily activities. Talk with your child about all of these experiences. 

8.   Use television to its best advantage. Talk about what is happening in the shows. Choose only good television programs and spend time doing things together as a family.

9. Make speech and language fun for your child. Praise his efforts to develop language skills. 

10.  Encourage your child to use language to talk about feelings, ideas, dreams, wishes and fears. Tell your child how you think he feels. A comment about his feelings could get him to talk more. 

IV.  Indirect Language Stimulation, Incidental Teaching Methods and Sabotage Techniques

Indirect Language Stimulation: There are a number of patterns identified for parents to use to provide language models to children in the course of naturally occurring everyday activities. These patterns differ from direct teaching approaches in that the context is not a didactic one in which children are asked to say things in particular ways. Rather the focus is not on the communication, but on carrying out the discussion or activity. Here are some examples (see further discussion in (Duchan, 1995, p. 84)

Semantic contingency: The adult response is related to the child's meaning (Cross, 1978)

· Child: Mommy sock?

· Adult: Yes.

Expansion: The adult recasts the child's utterance into adult syntactic form (Cazden, 1965).

· Child: Mommy sock?

· Adult: Is that mommy's sock?

Expansion plus: Information is added to the child's comment (called expatiation by Cazden in Cazden, 1965)

· Child: Mommy sock?

· Adult: Is that mommy's sock? Yes, it's too big for you.

Intent contingency: The content of what the adult says is related to what the adult takes to be the intent behind the child's utterance.

· Child: Mommy sock?

· Adult: Do you want to wear it?

Contingent queries: A question or comment that indicates to the leaner that what was just said was confusing (Gallagher, 1977).

· Child: Mommy sock?

· Adult: What?

Backchanneling: The support person acknowledges what the child has just said and provides encouragement to continue (Kirchner, 1991).

· Child: Mommy sock.

· Adult: uh huh. Mommy sock.

Verbal scaffolding: The adult provides a model of what to say before the child has said it. (Kirchner, 1991):

· Adult: This must be your mommy's sock.

· Child: Mommy sock.

Redirects: The adult encourages the child to ask someone else. Aim: to promote social initiations to peers by reticent children. (Schulele, Rice, Wilcox, 1995)

· Provide words: Tell Mary "it's my turn"

· Do not provide words: Tell Johnny that you want the truck

· Provide additional assistance: Maybe you can ask Billy to cook that fish with you. Ask Billy. He's over by the pond. Go ahead and ask Billy to cook with you.

· Indirect hint: William might like to see the book.

Breakdowns and buildups: The adult builds upon the child's utterance and then breaks it down, and builds it up again (Fey, 1986, p. 198)

· Child: Baby sleep.

· Adult:

· Yeah, the baby is sleeping.

· She is sleeping in the bed.

· Sleeping in the bed.

· In the bed.

· The baby is sleeping in the bed.

· Child: Sleep in bed.

Sabotage Techniques: The adult creates a problem or makes a mistake to block a goal of the child, thereby creating a context in which the child needs to communicate if he wants to overcome the difficulty and proceed with the activity.

Communicative temptation: Give child box that he cannot open to elicit a request (Wetherby & Prutting, 1984)

Contrived misunderstanding: Act confused or ask about something the child just said (Gallagher & Darnton, 1978; Weiner & Ostrowski, 1979)

Contrived confusion: Look puzzled (Duchan & Weitzner Lin, 1987)

Problems in the event sequence: Flat tire on the way to the grocery store, hole in a shopping bag, cashier drops a package (Constable, 1983; Culatta, 1994)

Making false assertions: Make inaccurate statements to encourage the child to correct them-Oh look the dog is jumping on the roof (have a person jump on the roof) (Fey, 1986, p. 175)
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